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 – Good sentences and well 
pronounced.  

– They would be better if well 
followed. 

(W. Shakespeare Merchant of Venice) 
 

1. J. Jenkins proposed acquiring only the degree of 
native speaker accent sufficient to ensuring 
intelligibility. This compromising ELT method saves 
precious time and effort of EFL/ESL teachers and 
learners(Jenkins 2000). 

 

2. Simon Andrewes (Andrewes 2011) has put forward the 
idea   that NNESs  should aim to acquire a 
pronunciation  model approximating that of public 
speaking. NNESs need to develop their rhetorical 
competence in such areas as  

 clarity of enunciation 

 speed of delivery  

 appropriate pausing 

 nuclear stress patterns. 
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ACADEMIC DISCOURSE: Purpose, 
context, audience 
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SPEECH CULTURE 

Warning! The following article is from The Great Soviet Encyclopedia 
(1979). It might be outdated or ideologically biased. 

 

Speech Culture  

The development of speech culture as an independent linguistic discipline 
is linked with the development of Russian linguistics in the Soviet era <…>. 
A department of speech culture was formed in 1952 at the Linguistics 
Institute of the Academy of Sciences of the USSR (known as the Russian 
Language Institute of the Academy of Sciences of the USSR since 1958). 
Dictionaries, special radio broadcasts, television, magazines, and other 
media help to promote speech culture. 
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CULTURED VOICE/EDUCATED 
SPEECH 

Proper enunciation:  

 

 slower pace 

 distinct pronunciation of word beginnings and word 
endings 

 orthoepic accuracy 

 appropriate variation of pitch movement and loudness 

 voice resonance 
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TYPICAL NNES’S  PERFORMANCE 

1. Monotonous 

2. Too pushy (overwhelming prominence) 

3. Not contrastive (lack of prominence) 

4. Unintelligible 

5. Wrong word stress 
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PROSODIC FEATURES OF 
TRIPLE VALUE 

1. Intelligibility 

 

2. Rhetorical competence 

 

3. Linguistic insecurity and stage fright 
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RUSSIAN ENGLISH 

1. Russian speakers specifically produce an impression of 
those speaking too fast, too loudly, emphasizing too 
many syllables that creates a ‘pushy’ effect. It has also 
been found that Russian presenters sound incomplete, 
lack persuasion and style (Savina and Skopintseva, 
2005).  

 

2. Russian students tend to complain that they find it more 
difficult to understand British speakers than  Standard 
American, and British accent is usually harder  to 
acquire for them than American. 
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PITCH RANGE AND PITCH 
CHANGE 

Standard vs. regional 

Higher social class vs. lower social class 

Educated vs. non-educated 

Monologue vs. dialogue 

Reading vs. speaking 

Formal vs. informal 

Higher authority vs. lower authority 

Maturity vs. young age 
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Social class Males Females 

Higher middle class 7 st 10 st 

Middle middle class 8 st 9 st 

Low middle class 6 st 7 st 
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American English: Reading in three social groups in semitones (st) 



Region Pitch range 

London (RP) 14 st 
Midland 6 st 
North 7 st 
Scotland 7 st 
Northern Ireland 6 st 
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British English: Regional variation in reading 
Pitch range Lecturer Lecturer Tutor Tutor Student Student 

 Speaking 
mode 

academic conversation academic conversation academic conversation 

  8 st 7 st 8 st 6 st 6 st 7 st 

(Shevchenko, 2015, p. 163) 



PITCH/REGISTER 

1. Besides its rhetorical and sociocultural importance, 
pitch was also found to be more important in relation to 
syllable prominence. Among the three correlates of 
prominence -loudness, pitch, and length - pitch was 
emphasized as the leading factor in syllable and nuclear 
stress prominence in English as compared to Russian: 

The main prosodic feature for Russian speakers would be 
intensity (loudness), while English speakers would rather 
vary the pitch under the same circumstances. (Savina and 
Skopintseva, 2005a, p. 74)   

2. Higher pitched beginnings, a wide pitch range and 
variable melody (tone) contour are relevant for expressing 
friendliness and empathy. (Glochkina, Shevchenko, 2010). 

 
12 



PHONOTACTICS: Syllable division, 
syllable length, and consonant 

clusters 
 

1. The rhythmic patterns significantly differ. The 
difference in the stressed/unstressed syllable ratio:   

 British stressed/unstressed syllables duration in reading 
was found to be 1.8:1 and 1.5:1 in speaking 
(Shevchenko 2011; Shevchenko 1999, 2012, 2013)  

 The average for Russian in formal and semi-formal 
discourse was 1.3: 1 (Savina, 1996).  

As a result, the overall articulatory effort in English is 
stronger than in Russian, and the rhythm of the English 
language, particularly British English, is sometimes 
compared to staccato (Shevchenko, 2006). 
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WEAK FORMS 
1. It is claimed that for clarity reasons NNESs had better retain full, 

non-reduced pronunciation of non-notional words (Jenkins, 
2000). Jenkins also considers them as unteachable, therefore she 
excludes them from the LFC. However, to accommodate their 
pronunciation to EIL, NNESs need to be taught weak forms for 
receptive function (ibid).  

2. According to Russian classroom experience, reduced vowel 
quality comes natural to Russian learners through teaching 
rhythm and it would be fairly unnatural to specially teach them 
full articulation of vowels in unstressed positions. Dauer in The 
Lingua Franca Core: A New Model for Pronunciation Instruction? 
(2005) also claims that it would be almost impossible for anyone 
to speak fluently without using weak forms.  

3. Pronouncing all the sounds in their full quality at natural speed 
would be unfeasible (Dauer, 2005, p. 547-548).  

4. According to Brown, connected speech is used in English at all 
levels of formality even in very formal speech (Brown, 2012) 
because weak forms play an important ‘accentuation’ role 
(Gimson, 2001, p.249 as cited in Brown, 2012). Weak forms are 
important for decoding English speech, and Brown also makes it 
clear that students with syllable-timed L1 have considerable 
difficulty in both speaking and comprehending oral English 
(Brown, 2012).  
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THOUGHT GROUP 

Chunking speech into word groups was also found to have 
an impact on comprehension and attitude. The average 
comprehensible and nicely sounding word group should 
typically last for two or three seconds and comprise two or 
three accented words which tentatively correlates with 
normal breathing rhythm. If the tempo is faster and the 
speaker puts more accented words within a word group, 
the listener perceives such speech as too pushy and 
exhilarated. It is also harder to discern a message 
presented in this way, and in the long run listening to such 
a performance becomes irritating for the listener (Morov, 
2005).   
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WORD STRESS 

Accurate word stress is essential both for intelligibility and 
orthoepy. There are some repeated mistakes in word stress 
that NNESs make. Examples can vary across languages. Our 
classroom experience shows that the words typically 
mispronounced by Russian ESP/EAP students are 
consequence, access, control (n.), recognize, innovate in 
which they tend to shift the stress towards the end of the 
word according to Russian stress rules.  

 

16 



ACADEMIC RHETORICAL COMPETENCE=  
C3 + P3  

 
 

C3 +  

P: PASSION 

P: PUNCH 

P: PRESENCE 

 

Paradox: Russians should exaggerate their emotions, make 
them more prominent like in the theatre which is 
incidentally a good public speaking exercise. 

 

 

17 



SUIT THE ACTION TO THE WORD, 
THE WORD TO ACTION. 

 
(W. SHAKESPEARE, HAMLET) 
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